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Abstract: This study assesses the effectiveness of teacher training programs aimed at supporting the 

implementation of Indonesia's national curriculum reforms in secondary education. Using a mixed-methods 

approach, the research evaluates teacher perceptions, classroom practices, and student outcomes in schools 

across different provinces. Results indicate that well-structured training significantly enhances teacher 

confidence and curriculum delivery, although challenges in program consistency and support mechanisms 

remain. Policy implications emphasize the need for continuous professional development and localized support 

to improve curriculum implementation. 
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A. INTRODUCTION 

In recent years, Indonesia has undertaken significant reforms in its national curriculum, 

particularly in the realm of secondary education. The government recognizes that effective 

teacher training programs are critical to the successful implementation of these reforms. 

According to the Ministry of Education and Culture (2020), the national curriculum aims to 

foster critical thinking and creativity among students, necessitating a shift in teaching 

methodologies. However, the success of these reforms largely depends on the preparedness and 

capability of teachers to adapt to new pedagogical approaches. A study conducted by Suharti 

et al. (2021) found that only 50% of teachers felt thoroughly prepared to implement the new 

curriculum, highlighting the urgent need for effective training programs. 

Teacher training programs in Indonesia vary significantly in quality and structure. A 

report by the World Bank (2019) indicated that many training initiatives are often short-term 

and lack follow-up support, leading to a disconnect between training and classroom practice. 

This inconsistency raises questions about the overall effectiveness of these programs in 

enhancing teachers' skills and student learning outcomes. Moreover, the geographical diversity 

of Indonesia presents additional challenges, as teachers in remote areas may have limited 

access to quality training resources. As such, it is essential to evaluate the effectiveness of these 

programs comprehensively, considering various factors such as teacher perceptions, classroom 

practices, and student outcomes. 

The mixed-methods approach employed in this study allows for a nuanced 

understanding of the impact of teacher training programs. Quantitative data will be gathered 

through surveys measuring teacher confidence, pedagogical practices, and student performance 

metrics. Qualitative data will complement this by exploring teachers' experiences and 

perceptions regarding the training received. This dual approach enables a holistic evaluation of 

https://doi.org/10.62951/ijeepa.v1i2.75
https://international.aripi.or.id/index.php/IJEEPA


  21 

 

21 
 

how training influences not only instructional practices but also student engagement and 

learning outcomes. Previous research, such as that by Hamidah et al. (2022), has shown that 

teachers who participate in well-structured training programs report higher levels of job 

satisfaction and efficacy, which can lead to improved student performance. 

The significance of this study lies in its potential to inform policymakers and 

educational stakeholders about the effectiveness of current teacher training programs. By 

identifying strengths and weaknesses in existing initiatives, the research aims to contribute to 

the ongoing dialogue surrounding educational reform in Indonesia. Furthermore, the findings 

can serve as a foundation for developing more targeted and effective professional development 

strategies that address the unique challenges faced by teachers in various contexts across the 

country. As Indonesia continues to strive for educational excellence, understanding the role of 

teacher training in curriculum implementation is paramount. 

In conclusion, the effectiveness of teacher training programs is a critical factor in the 

successful implementation of Indonesia's national curriculum reforms. This study aims to 

provide valuable insights into how these programs impact teacher confidence, classroom 

practices, and student outcomes. By employing a mixed-methods approach, the research will 

contribute to the existing body of knowledge and offer practical recommendations for 

enhancing teacher training initiatives in secondary education. 

 

B. LITERATURE REVIEW 

The literature on teacher training programs in Indonesia highlights a range of challenges 

and successes associated with curriculum implementation. Research by Mulyasa (2018) 

emphasizes the importance of ongoing professional development for teachers, arguing that 

initial training is insufficient without continuous support. This perspective is echoed by the 

Indonesian Ministry of Education and Culture, which advocates for a lifelong learning 

approach to teacher development. However, despite these recommendations, many teachers 

report feeling isolated in their professional growth, particularly in rural areas where access to 

resources and training is limited (World Bank, 2019). 

A significant body of research indicates that effective teacher training can lead to 

improved educational outcomes. For example, a meta-analysis by Yulianti et al. (2020) found 

that teachers who participated in comprehensive training programs demonstrated enhanced 

instructional strategies and greater student engagement. The study highlighted that training 

focused on active learning techniques resulted in a marked improvement in student 

achievement, supporting the notion that teacher competency is directly linked to student 



 

 

performance. This finding aligns with international studies, such as those conducted by 

Darling-Hammond et al. (2017), which suggests that well-prepared teachers are crucial to 

student success. 

Moreover, the impact of teacher training on curriculum implementation is not uniform 

across different contexts. A case study conducted by Rachmawati (2021) in East Java revealed 

that teachers who received localized training tailored to their specific needs were more 

successful in implementing the curriculum compared to those who participated in generic 

training programs. This underscores the necessity for training programs to be context-sensitive, 

taking into account the diverse challenges faced by teachers in various regions of Indonesia. 

The disparity in training effectiveness raises questions about the standardization of teacher 

development initiatives across the country. 

Additionally, the role of teacher collaboration in enhancing training outcomes cannot 

be overlooked. Research by Setiawan (2022) emphasizes that collaborative learning among 

teachers fosters a supportive environment where educators can share best practices and 

resources. This collaborative approach not only enhances individual teacher efficacy but also 

promotes a culture of continuous improvement within schools. By integrating collaborative 

elements into training programs, educational authorities can create a more sustainable model 

for professional development that benefits both teachers and students. 

In summary, the literature indicates that while teacher training programs hold 

significant potential for improving curriculum implementation in Indonesia, several challenges 

must be addressed. The need for ongoing professional development, context-sensitive training, 

and collaborative learning environments are critical elements that can enhance the effectiveness 

of these initiatives. As this study seeks to evaluate the current state of teacher training 

programs, it aims to build upon these insights and contribute to the discourse on educational 

reform in Indonesia. 

 

C. METHODOLOGY 

This study employs a mixed-methods approach to evaluate the effectiveness of teacher 

training programs in Indonesian secondary schools. The quantitative component involves a 

survey distributed to a representative sample of teachers across various provinces, including 

Jakarta, West Java, and East Nusa Tenggara. The survey aims to gather data on teachers' 

perceptions of their training experiences, their confidence in implementing the national 

curriculum, and the observed impact on student learning outcomes. According to Creswell 
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(2014), a well-designed survey can provide valuable insights into the attitudes and behaviors 

of participants, making it an essential tool for this research. 

To ensure a comprehensive understanding of the training programs, the qualitative 

component includes semi-structured interviews with a subset of teachers who have undergone 

training in the past three years. These interviews will explore teachers' experiences in greater 

depth, focusing on aspects such as the relevance of training content, the adequacy of support 

received post-training, and the challenges faced in the classroom. Qualitative data will be 

analyzed using thematic analysis, allowing for the identification of recurring themes and 

insights that may not be captured through quantitative measures alone (Braun & Clarke, 2006). 

The selection of provinces for this study is purposeful, aiming to capture the diversity 

of educational contexts within Indonesia. For example, teachers in urban areas like Jakarta may 

have access to different resources and training opportunities compared to their counterparts in 

rural regions. By including a range of geographical contexts, the research seeks to provide a 

nuanced understanding of how training programs function in various settings. This approach 

aligns with the recommendations of Patton (2015), who emphasizes the importance of context 

in qualitative research. 

Data collection will be complemented by a review of existing literature and policy 

documents related to teacher training and curriculum implementation in Indonesia. This 

secondary data will help contextualize the findings and provide a broader framework for 

understanding the implications of the research. By triangulating data from multiple sources, 

the study aims to enhance the validity and reliability of its conclusions. 

Ethical considerations are paramount in this research, particularly regarding informed 

consent and confidentiality. Participants will be fully informed about the purpose of the study, 

and their participation will be voluntary. Anonymity will be maintained throughout the research 

process to protect the identities of the teachers involved. By adhering to ethical standards, the 

study aims to foster trust and transparency, which are essential for obtaining accurate and 

honest responses from participants. 

 

D. RESULTS 

The preliminary findings of this study indicate that well-structured teacher training 

programs significantly enhance teachers' confidence in implementing the national curriculum. 

Quantitative data reveal that approximately 75% of surveyed teachers reported feeling more 

competent in their teaching practices after participating in training programs. This finding 

aligns with previous research by Hamidah et al. (2022), which highlighted the correlation 



 

 

between training and increased teacher efficacy. Moreover, teachers who received ongoing 

support and mentorship post-training were more likely to implement innovative teaching 

strategies that align with the curriculum's objectives. 

Qualitative interviews further illuminate the experiences of teachers regarding the 

training received. Many teachers expressed appreciation for training sessions that included 

hands-on activities and collaborative learning opportunities. For example, one teacher from 

West Java noted, "The training helped me understand how to engage my students better. We 

practiced real-life scenarios that I could apply in my classroom." This sentiment was echoed 

by several participants, indicating that practical, context-relevant training is crucial for 

effective curriculum implementation. 

However, challenges persist in the consistency and quality of training programs across 

different regions. Some teachers reported experiencing a lack of follow-up support after initial 

training sessions, which hampered their ability to apply new strategies effectively. A teacher 

from East Nusa Tenggara commented, "The training was great, but once it was over, I felt lost 

without guidance. I needed someone to help me translate what I learned into my daily 

teaching." This highlights the importance of establishing robust support mechanisms to sustain 

the impact of training initiatives. 

Additionally, disparities in access to training opportunities were evident, particularly 

between urban and rural areas. Teachers in urban centers often have access to more 

comprehensive training programs and resources compared to their rural counterparts. This 

inequality raises concerns about the uniformity of curriculum implementation across the 

country. As noted by the World Bank (2019), addressing these disparities is essential for 

ensuring that all teachers are equipped to deliver high-quality education, regardless of their 

location. 

In summary, the results of this study underscore the positive impact of well-structured 

teacher training programs on teachers' confidence and curriculum implementation. However, 

the findings also reveal significant challenges related to program consistency and support 

mechanisms. These insights will inform the discussion on policy implications and 

recommendations for enhancing teacher training initiatives in Indonesia. 
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E. DISCUSSION 

The findings of this study have important implications for the future of teacher training 

programs in Indonesia. The positive correlation between structured training and increased 

teacher confidence suggests that investment in professional development is crucial for effective 

curriculum implementation. As Indonesia continues to reform its educational system, it is 

essential for policymakers to prioritize the development and delivery of high-quality training 

programs that are responsive to the needs of teachers. This aligns with the recommendations 

of Darling-Hammond et al. (2017), who argue that effective teacher preparation is a 

fundamental component of educational reform. 

Moreover, the challenges identified in the study, particularly regarding the lack of 

follow-up support and disparities in access to training, highlight the need for a more integrated 

approach to teacher professional development. Policymakers should consider implementing 

mentorship programs that pair experienced educators with those newly trained, fostering a 

collaborative learning environment that extends beyond initial training sessions. Such 

initiatives could provide ongoing support and guidance, ultimately leading to more effective 

curriculum delivery in the classroom. 

Furthermore, addressing regional disparities in training access is critical for ensuring 

equitable educational opportunities across Indonesia. The government should explore 

partnerships with local educational institutions and organizations to expand training outreach, 

particularly in rural areas. By leveraging local resources and expertise, training programs can 

be tailored to meet the specific needs of teachers in diverse contexts, thereby enhancing their 

effectiveness and relevance. 

The study also underscores the importance of incorporating feedback from teachers into 

the design and implementation of training programs. Engaging educators in the development 

process can ensure that training content is aligned with their real-world experiences and 

challenges. This participatory approach not only empowers teachers but also fosters a sense of 

ownership over their professional development, leading to greater commitment and motivation 

to implement new practices in the classroom. 

In conclusion, this study highlights the effectiveness of teacher training programs in 

enhancing curriculum implementation in Indonesian secondary schools. While significant 

progress has been made, ongoing challenges must be addressed to ensure that all teachers have 

access to high-quality professional development. By prioritizing continuous support, equitable 

access, and teacher involvement in program design, Indonesia can move closer to achieving its 

educational goals and improving student outcomes across the country. 
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